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Abstract 

 

Rethinking the curriculum in general, especially the university one, is a major coordinate of educational reforms. The 

aim of these transformations is to adapt educational structures to the profound changes of the world where we live, 

emphasizing the proactive dimension of the educational effort. We proposed to analyze the evolution of the non-formal 

entrepreneurial university curriculum, highlighting university experiences in this regard. Entrepreneurial education (EE) 

is one of the fastest growing areas of education in the world. We integrate entrepreneurial education within “the new 

educations”. Investing in entrepreneurial education is one of the most profitable investments Europe can make: research 

shows that participating pupils and students are 3 to 6 times more likely to open a business later, at some point in their 

lives, compared to the ones who do not benefit from entrepreneurial education. One of the eight key competences 

established at the EU level (2006) was entrepreneurial competence. Research has led to the creation of the 

entrepreneurial university, which was under the sign of a triple helix: university-industry-government. The key to a 

knowledge-based economy is research, education and innovation. The communication presents concrete action 

directions for the development of students' entrepreneurial skills through non-formal activities at USAMV Iași (Student 

Entrepreneurial Society, postgraduate entrepreneurship education courses, funding projects, trips and visits to 

agricultural companies and firms, internships). 
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Entrepreneurial Education (EE) is one of the 

education fields with the world's fastest global 

development (Solomon D., 2007). We integrate 

entrepreneurial education into "new education" 

(Stanciu M., 2003). Investment in entrepreneurial 

education is one of the most cost-effective 

investments that Europe can do. Research shows 

that participating pupils and students have a chance 

of 3 to 6 times higher to set up a business 

subsequently, at a certain moment of their lives, 

compared to those who do not benefit from 

entrepreneurial education (European Commission, 

2013). 

Research showed that a superior educational 

level is coreelated to successful entrepreneurship 

(Foley and Griffit, 1998; Lee, 1997; Lefter and 

Svedberg, 2005; Van der Sluis et al, 2003). 

 

MATERIAL AND METHOD 

 
We have proposed a qualitative analysis of 

the evolution of the non-formal entrepreneurial 
curriculum by highlighting university experiences in 
this respect. Our communication has in view the 
real labyrinth of the curriculum concept which is a 

key-concept of the contemporary pedagogy (van 
Bruggen J.C., 1992). The term was consecrated 
mainly due to the American pedagogy in the first 
half of the 20th century: John Dewey (1902), John 
Franklin Bobbitt (1918), Ralph W. Tyler (1949) and 
Hilda Taba (1962).  

The contemporary literature shows us a new 
conceptualization of the curriculum concept (Pinar, 
2004) (Jonnaert, 2015). The curriculum concept is 
"the Gordian knot", an essential engine for the 
conception and the execution, the evaluation and 
the adjustment of the educational systems.” 
(Jonnaert, 2015) 

By making a true bow over time, William 
Pinar will turn the noun curriculum into the verb 
"currere" as action, as a social practice (Pinar et al, 
1995). We believe that the curriculum effort must 
be in the open area of "currere", the one of 
practical action steps to implement a curriculum 
relevant to the Romanian society at the beginning 
of the 21st century. 

The theory of curriculum is under 

reconstruction (Jonnaert et al, 2009, note 2, p. 
11), which exceeds the simple problems of 
rewriting curricula. They also distinguish two 
theoretical approaches of the curriculum: 
Anglophone (Tayler, 1950, Bobbitt, 1918 and 


